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3) Other than GPA, wh
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The assignments we received were then read and evaluated by a group of four part-time instructors, 
each of whom has extensive experience teaching the Philosophy of the Person. The evaluators were: 
Margarita Fenn, Stephen Mendelsohn, James Oldfield, and Paul Van Rooy. 
 
At the end of this document, we have attached (a) the three-question rubric that we asked these 
evaluators to use for each of the submitted assignments, and (b) the results of the evaluation. In 
addition to assigning numerical values, each of the four evaluators wrote several paragraphs providing 
their thoughts on the submissions, the assessment process, and possible improvements to both the 
course and the assessment process. 

4) Who interprets the evidence? What is the process?  (Who in the department is responsible for 
interpreting the data and making recommendations for curriculum or assignment changes if 
appropriate? When does this occur?) 

This evidence was reviewed by the DUS and undergraduate committee. Our current DUS is on 
parental leave in fall 2022, so the evaluation process has been slowed, but will resume in earnest in 
spring 2023. 

5) What were the assessment results and what changes have been made as a result of using this 
data/evidence?  (What were the major assessment findings? Have there been any recent changes to 
your curriculum or program? How did the assessment data contribute to those changes?  

See below for further 
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part of this particular learning objective. Specifically, two of the prompts ask students to summarize 
portions of the course texts, but did not explicitly ask them to draw connections between the texts 
and “contemporary culture”. On the other hand, several prompts asked students to apply principles 
found in the texts to specific contemporary events or problems. These prompts seemed more clearly 
aligned with both components of the learning objective. 

Ultimately, I found it hard to compare the work of students who were asked, for example, to 
apply Mill’s utilitarianism to a contemporary problem (and perhaps misstated the basics of the 
theory) with those who were merely asked to summarize, or produce an abstract evaluation of, some 
element of Mill’s argument and nothing more. In my opinion, neither work provides evidence that 
the student achieved the learning objective, though in the case of the second, this is because the 
assessment itself wasn’t designed to measure both elements of the objective.  

One thing I did notice across the group were problems of basic misunderstanding that I also 
find among my students. For example, using consequentialist reasoning to apply the categorical 
imperative, overlooking/not grasping the technical (sometimes narrow & counter-intuitive) 
definitions given to key terms, like “freedom”, in the texts, and/or describing Mill’s utilitarianism in 
act-utilitarian terms (whether he can maintain that position consistently is a scholarly question, but 
the text IMO pretty clearly expresses a rule-utilitarian view). I can’t say whether these 
misunderstandings are noticed by all other instructors. However, if these (and other 
misunderstanding) are recognized by many instructors teaching these texts, I wonder whether it 
would be helpful to catalog some of them (at least for the core texts in the course), and make a 
collective effort to develop shared resources or opportunities for instructors of Philosophy of the 
Person to improve basic understanding of the course texts.  
 

Stephen 
I concur both with Paul’s interpretation of the learning objective and the general difficulty in 

applying a general standard of assessment across the assignments that I reviewed. Some of the 
assignments were very specifically aligned with the breakdown of the learning objective, according to 
the three questions that we have been tasked to respond to. That is, on the one hand, some of the 
assignments prompted students to BOTH explain a general theory or idea from a given philosopher 
or set of philosophers and to apply those theories or ideas to a relevant contemporary issue – which 
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something they believe is relevant. Both strategies seem to yield the similar degrees of success with 
respect to the learning objective – provided that sufficient guidance and instruction is provided by 
the instructor via the prompt.   
         In addition to the general misunderstandings that Paul mentions in his assessment, which I 
find are sometimes common in my classes as well, I did notice another pattern across many of the 
assignments – especially as it relates to the first question we were to respond to in our assessments. 
That is, I found that under a charitable reading of many of the assignments, general understanding 
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evaluation form.  B) A second disparity in the group of assignments was that some assignments 
seemed to be longer final papers and others were shorter written exercises.  What a student can 
display and produce in a two-page exercise written in a day most likely will be different qualitatively 
from what she produces in a month in a final six-page paper. 

Suggestions:


